Where I Can Teach This!
· Edith C. Baker School; Brookline, MA

· PreK-8; under 80 7th Graders
· First Language Not English: 37.8% (state 14.9%)
· Asian Students: 27.7% (state 4.8%)
· Native American Students: 0.2% (2 students)
· Limited English Proficient: 12.3% (state 5.6%)
· Special Education: 13.9% (state 16.9%)
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· Brookline:

1. Upper Middle Class

2. Socially Liberal

3. Closing Racial Achievement Gap Project
· Teachers:  More White European American than Student Body
Curriculum Standards

Massachusetts History and Social Science Curriculum Framework
Grade 7 Concepts and Skills:


Identify multiple causes and effects when explaining 
historical 
events

U.S. History 1 Learning Standards:

US1.26  

Describe the causes, course, and consequences of 


America’s westward expansion and its growing 
diplomatic assertiveness.
D. the Cherokees’ Trail of Tears

Massachusetts English Language Arts Curriculum Framework

1.4 
Know and apply rules for formal discussions

2.4
Integrate relevant information gathered from group 
discussions for reports

3.11 
Use appropriate techniques for oral presentation

8.27
Identify evidence used to support an argument

19.18 Write formal letters to correspondents such as authors, 
newspapers, businesses, or government officials

And also, among other general standards,

General Standard 7:


Students will understand the nature of written English 
and the relationship of letters and spelling patterns to the 
sounds of 
speech.

Knowledge – What’s the Big Idea?
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This lesson illustrates the pervasive nature of the Eurocentric narrative of American History and the compelling power of a counter-narrative.  I have selected the story of Sequoyah, the inventor of the Cherokee written language in 1809-1821 as an example of a story not often told but with hooks for students that will lead ultimately to a discussion and analysis of who’s (hi)story is told and not told.
Why written language anyway?

Why would an oral culture see the need to develop a written language?

How would they go about developing written language?
Can one person invent a complete written language?
Why don’t we know this story?
Why isn’t Sequoyah as celebrated in America as Thomas Edison, Henry Ford, Alexander Graham Bell?

Can we do anything about it?

Bloom’s Taxonomy – Students Will Be Able To:
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History Retold:  A Cherokee Worldview – Students Will Be Know and Be Able To Do:

Knowledge:  Who Sequoyah is; how he developed a written language; what the United States government did to the Cherokee people; how minimally the history textbook covers this topic

Understanding:  Explain rationales for written language; discuss in groups and report back on models for language development; Identify reasons this story is untold

Application:  Compose text in Cherokee; employ alternative language models

Analysis:  Compare and contrast written language attributes of Cherokee, English, other languages spoken by students, imagined languages; appraise texts for untold stories; Question the practice of mainstream history

Synthesis:  Reflect on properties of written language (oral vs. written history); propose other missing stories; communicate a position on the topic to an authentic audience

Evaluation:  Assess value of lesson, recognize the subjective nature of history; address their biases for or against mainstream history vs. counterstory
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Sequoyah invented the syllabary over 12 years; you can write in Cherokee today!
Lesson Sequence (Primary Assessment Activities in Blue):

Day 1: Ask students to envision a world where they have only oral, not written language.  Have groups discuss why they might find written language valuable, and develop a list of reasons for developing writing.  During their discussion, add the idea that one of the cultures with which they are in (sometimes violent) contact has written language.  Have the student groups add to their list of reasons, then report back to the group.  Develop a master list.  


Have students journal (either in class or as homework) as to how they might go about inventing a written language.  What are the challenges?  How do different parts of speech add to the challenge?  Students may use concepts associated with any language they speak.  


Day 2: Group students based upon their journal entries (students who are more developed in their thinking should be spread out among the groups).  Have students put together the “first draft” of a new language, one that replicates the sound of either English or another language they speak, but uses a different letter system.


Present a mini-unit on Sequoyah.  This will be the first time the students learn that this language invention exercise is based on a true story from the heritage of the Cherokee people.  Include discussion questions on oral vs. written history.  Point up connections between the rationales developed by student groups and those that drove Sequoyah.  Distribute a variety of reading materials that differ in reading level and have students select one to read.  

Day 3: The following day, students should report back verbally on three things from the Sequoyah/Cherokee story that impressed or surprised them.  Some (but not all) of the readings will show the bilingual Cherokee-English newspaper (1820’s) and the Cherokee constitution (1820’s-1830’s).

Student groups reconvene and engage in a choice assessment activity:  Select a passage of prose in either English or another class language and translate it into Cherokee; create an English language syllabary; amend and finalize their new language “first draft”.
Day 4:  Look at class textbook and two alternative textbooks together with the class.  Introduce the Trail of Tears story to the class.  Have students journal (in class or as homework) on whether they would tell more of the Cherokee story and/or tell it differently.  Use remaining class time to have groups continue to work on projects.

Day 5:  Lead class debate on whether the class text does justice to the topic.  Brainstorm with students as to other stories that may be missing from the text.  Suggest to students that these stories can be from their own culture.  Ask students as a final assignment to select an audience that they would like to convince as to the value of counterstories in history, and write a letter or prepare a speech for that audience:  school principal, parents, textbook publisher, standards board, school committee, others.  This assignment could be expanded to include other media besides written or oral (poem, song, staged debate, etc) or it could be focused on one medium in order to address that specific writing standard.
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Extension Activities

WebQuests
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	About The Cherokee Phoenix 
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	More Resources...
	

	Index to Microfilm 
	

	 
	

	Search The Cherokee Phoenix with Google:
	

	Top of Form
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inurl:www.wcu.e
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Bottom of Form
	

	 
	

	Browse The Cherokee Phoenix by Date:
	

	Volume 1 February 21, 1828–March 11, 1829 
	

	Volume 2 March 18, 1829–April 14, 1830 
	

	Volume 3 April 21, 1830–June 11, 1831 
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 Tell Other Cherokee 






Stories

Research Cherokees Today       The Sequoia Tree-Any Relation?
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Student Readings
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Sequoyah, The Man Who Gave His People Writing
By James Rumford.  Designed for younger children, but includes Cherokee translation of the text.
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Sequoyah: Inventor of Written Cherokee



By Roberta Basel.  For older students
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Sequoyah: A Novel of the Real People

By Robert Conley.  Extracts.  For stronger readers.  You can also use Conley’s The Cherokee Nation: A History and the chapter on Cherokee civilization from The Cherokee, by Theda Perdue.
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A Different Mirror: A History of Multicultural  

America by Ronald Takiki.  For stronger readers. Read the pages on the Cherokees and the Trail of Tears         
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Sequoyah by Yvonne Dennis.  Includes game and recipe

Why Sequoyah? Why Now?
Research in James Banks, Christine Slater, and others convinces me of the power of the counterstory.

Sleeter particularly challenges me to break away from the dominant culture mentality, often implied in curriculum standards, while still addressing those same standards.
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I didn’t know Sequoyah’s story.  My schooling resonated with the themes of the dominant culture.  Sequoyah’s process in inventing written language drew me in, and should fascinate middle school students.  I cannot teach American history in a multicultural manner without expanding my repertoire of stories.  Sequoyah’s is a start.
Individual and group work, writing and alternative media, English, Cherokee, and all other languages spoken in the class:  Each of these ideas graces this lesson.

The rules of language, the critical thinking, the journaling and group activities, the authentic writing, all address the standards.

Sequoyah’s story touches the mind, the heart, and the soul.
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